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Council of Europe Foreword

» Since the CEFR was published, the engagement of the Council’s Language Policy
Programme together with its European Centre for Modern Languages (ECML) has
broadened.

* A number of policy documents and resources that further develop the underlying
educational principles and objectives of the CEFR are available, not only
concerning foreign/second languages but also as regards the language of
schooling, and the development of curricula to promote plurilingual and
intercultural education.

* |tisimportant to note that the additions do not impact on the construct described
in the CEFR, or on its Common Reference Levels. The Companion Volume, and in
particular the descriptors for new areas, represent an enrichment of the original

descriptive apparatus. (Bergan, S. and Qiriazi, V. 2017:22)
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Completing the descriptive scheme
Operationalising the scheme with new scales for:

- Online interaction

- Mediation (including reactions to creative text)

- Plurilingual and pluricultural competence

- Signhing competences
Updating the 2001 set of scales, (including adding a
few new scales)
* Reinforcing the CEFR message:
learning, teaching, assessment

Brian North at the Launch of the CV in Strasbourg, May 2018. 6
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The Companion Volume (CV)

Preface with acknowledgements
Foreword

Introduction to the CEFR Companion Volume
* Key aspects of the CEFR for teaching and learning

* The project to update and extend the CEFR
illustrative descriptors

 The CEFR lllustrative Descriptor Scales

Appendices



Key aspects of the CEFR _

for teaching and
learning.

Graphical representations of the CEFR (Figs. 4,5,6. CV 2017: 34)
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INTERACTION MEDIATION

PRODUCTION —m—m—™——————>

‘In both the receptive and productive modes, the written and/or oral activities of

mediation make communication possible between persons who are unable, for whatever
reason to communicate with each other directly. Translation or interpretation, a paraphrase,
summary or record, provides for a third party a (re)formulation of a source text to which this
third party does not have direct access. Mediation language activities, (re)processing an
existing text, occupy an important place in the normal linguistic functioning of our

societies.(CEFR Section 2.1.3) 1
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Summary of changes to 2001

Table 5 — Summary of changes resulting from the project

What is addressed
in this publication

Pre-Af

Changes to 2001
descriptors

Changes to C2
descriptors

Changes to A1-C1
descriptors

Plus levels

Phonology

Mediation

Comments

Descriptors for this band of proficiency that is halfway to A1, mentioned at the beginnng of CEFR
section 3.5, are provided for many scales, including for online interaction.

A list of changes to exicting 2001 descriptors appearing in CEFR Chapter 4 for communicative
language activities & strategies, and in CEFR Chapter 5 for aspects of communicative language is
given in Appendx 7.

Most of the changes proposed in the list in Appendix 7 concern C2 descriptors mcluded in the
2001 set. Some metances of very absolute statements have been adjusted to better reflect the
competence of C2 userfleamers.

Very few changes are proposed to other descriptors. [t was decided not to ‘update’ descriptors
merely because of changes i technology (2.9. references to postcards or public telephones). The
ecale for Phonological control has been replaced (see below). Changes are aleo proposed to
certain descriptors that refer to linguistic accommodation {or nof) by ‘native speakers’, becauss
this term has become controversial since the CEFR was published.

The description for plus levels (=B1+; B1.2) has been strengthensd. Please see Appendix 1 and
CEFR Section 3.5 and 3.6 for discussion of the plus levels.

The scale for Phonological control has been redeveloped, with a focus on Sound articulation and
Prosodic features.

The approach taken to mediation is broader than that presented in the CEFR book. In addition to a

focus on acvities to mediate a text, scales are provided for mediating concepts and for mediating
communication, giving a iotal of 19 scales for mediation activibes. Mediation strategies {5 scales)

are concemed with strategies employed dunng the mediation process, rather than in preparation

for it 14



What ia addreased
in thia publication
Pluricultural

Plurilingual

Specification of
languages invalvad

Online

Other naw
descriptor acales

New deacriptors
ara calibrated to
thea CEFR lavals

dign language

Farallel project:
Young learnera

The scale Bulding on pluniculfural eperfoire describes the use of pluncultural competences ina
commmunicative situation. Thus, it is skills rather than knowledge or attifudes that are the focus.
The scale shows a high degree of coherence with the existing CEFR. scale Sociolinguistic
approprialeness, athowgh it was developed ndependently,
The level of each descrptor in the scale Buifding on pluntingual repertoire is the functional level of
the weaker language in the combination. Users may wish to indicate explicily which languages
are invohved.
ltis recommended that, as part of the adapiation of the descripiors for practical use in a particular
caftext. the relevant languages should be specified in relation b

—  Cross-inguistic mediation (particulasdy scales for Mediating a text)

—  Plunlimgual comprehension

—  Building on plerlingual reperoine.
Thers are three new scales relevant to creafve text and Reraturs:

—  Reading as a leisure activily (the purely receplive process; descriptors taken from ofher

selfs of CEFR-based descrpbors)
—  Expressing a personal response o creafive texts (less infellectual, lower levels)
—  Analysis and crticism of creative texts {more nbellectual, higher levels)

There are twio mew scales for the following categosies:

—  Oniine conversation and discussion

—  Goalonented online tAnsachons and collaborabion
Bioth these scales concem the mulimodal activity typical of web use, including just checking or
exchanging responses, spoken nferaction and longer production in ve link-ups, wsng chat
{written spoken [anguage), longer blogging or writhen contrlbutions to discussion, and emibeddirg
other media.
Mew scales are provided fior the following categories that were missing in the 2001 set, with
descaptors taken from other sets of CEFR-based descrphors:

—  Using ek L

—  Giving informabion
The rew descriptor scales have been formally validated and calibrated to the mathematical scale
from the onginal research that undedies the CEFR levels amd descripior scales.

Whese variants of CEFR descrptor scales have been adapted for sign la in the ProSign
Project. this is indicated in the top right-hand comer of the scale with ME%IGQD. In
addition, seven scales specifically for signing competence are included in this Volume on the basis
of research conducted in Switzedand.

Two collafions of descriptors for young learmers from ELPs are provided: for the 7-10 and 11-13
age groups respeciively. Af the moment, no young learmer descrptors have been related to
descAptors on the new scales, but the relevance for young leamers is indicated.



c1

B1

Al

Pre-A1

New descriptors
PROEIL]

Can idendfy the socisculiural implications of mos1 of the language wsed in coloquial discussions that take place ai a natural
spesd.

Can easily foliow complex imeracions betwesn third pares in group discussion and debate, even on abstact, complex
wniamiliar topics.

Can idendfy the attifude of each speaker n an animaled discusson chamdensed by overapping tums, digressions and
colloquialisms that i delversd at @ natural speed in accents that are familar to e istensr.

Can keep up with an animaied conversaton between speaiers of the targat language.

Can with some efiort cabch much of what is said around himiher, but may find it dificull 10 particpate effecively in
discussion with several speaikers of the target language who do not modfy ther speech in amy way.

Can idendfy the main reasons for and againsi an argument or idea in a discussion conducied in clear standard speech.
Can follrw cheonoiogical sequence in exiended insormal speech, 8.0, In 3 S40ry o anecdods.

Can follw much of evenyday conversation and discussion, provided it takes place in siandard speech and i clkearly
articutaied in a famiiar accent.

Can generally follow the main poinis of exiznded discusson around hameher, provided speech 5 cleary articulabed in
standard speech.

Can ganerally identify the iopic of discussion arsund himeher Tiat is conducied skowly and clearty.

Can recognise when speakers agres and disagree in @ conversation conducied skowty and cleary.

Can follow in cutine short, simple social exchanges, conducied very siowty and clearty.

Can understand some words and expressions when people are talking about himmersaE, family, school, hobbies or
surrcunidings, provided they are EIKIng skowly and clearly.

Can understand words and short semences when Esiening 10 a simple conversaton (e.g. bebween a customer and a
salespersan in a shop), provided that people talk very slowly and very ceary.

Mo descripiors avalahie 16



New scales

Reading as a leisure activity

Sustained monologue: giving information

Using Telecommunications

Online conversation and discussion

Goal-oriented online transactions and collaboration

Phonological control (Overall, Sound Articulation, Prosodic Features)

Mediation Activities
Mediating a text A total of 35 scales

Mediating concepts ( 24 for mediation)
Mediating communication

Mediation Strategies

Plurilingual and pluricultural competence
Building on pluricultural repertoire
Plurilingual comprehension
Building on plurilingual repertoire



Mediation Mediation
Activities Sirategies
] : ] ] | ]
Mediating Mediating Mediating Strategies to explain | [Strategies fo simpify a
a text concepts commumnication a new concept fext
I
I ]
. . Ciolloborating Leading group

Relay ecific information . . . .

ng:ﬂ' 1 in writireg Fi 3@ groudp work Facilitafng pluricuitural| | — Lin (kr:fzwin:dmm ‘!"'“F"f]r_"sna defrse| |

space * '
Explaining data (2.3. in || [Faciltating coliokorative . | |

graphs, diagrams, charis eic.) rieraction with peers Managng inisraciion Breaking down

in speech | in writing Arcfirg as an — complicated Streamiiring a text —

—intermediary in informal mifcemation
Processing text | | Collaborating io consiract Encouraging concephal | | shualions
in speech | in writing meaning @k
—| Adapting la
Faciitating Fna Hnaeaes
| | comnwnication in
Tramslating a written text dalicate situations and
in speach [ in writing disagreements

Mode aking (lechures
SEMinGrs, mesings, ehe.)

Expressing a persona
response o creafve texts
[mciuding liberaturs)

Analysis and criticism of
creative texis (including
Iiterahure]

Plurilingual and Pluricultural

Compatencs
Building on pluricultwral Plurilingual Building on plurilingual
repartoire comprehenasion repartoirs

18



Mediation Activities &

Oral mediation
e simultaneous interpretation (conferences,
meetings, formal speeches, etc.);

e consecutive interpretation (speeches of
welcome, guided tours, etc.);

e informal interpretation: (of foreign
visitors ' - '

Mediation Strategies

Planning

Developing background knowledge; Locating
supports;

Preparing a glossary;

Considering interlocutors’ needs; Selecting
unit of interpretation.

when a ting
situatic . . ) ;
auests, NO illustrative scales available CEFR 4.4. .
Writte

e exact translation (e.g. of contracts, legal
and scientific texts, etc.);

e literary translation (novels, drama, poetry,
libretti, etc.);

e summarising gist (newspaper and
magazine articles, etc.) within L2 or
between L1 and L2;

e paraphrasing (specialised texts for lay
persons, etc.).

e Evaluation

Checking congruence of two versions;
Checking consistency of usage.

* Repair

Refining by consulting dictionaries,
thesaurus;

Consulting experts, sources.

19




A broader view of mediation

Otherness

Language mediation

!

Cognitive and
relational mediation

Mobility Community

Coste& Cavalli 2015:36

20



In mediation, the user/learner acts as a social agent who
creates bridges and helps to construct or convey meaning,
sometimes within the same language, sometimes from one
language to another (cross linguistic mediation).

The focus is on the role of language in processes like creating
the space and conditions for communicating and/or learning,
collaborating to construct new meaning, encouraging others to
construct or understand new meaning, and passing on new
information in an appropriate form.

The context can be social, pedagogic, cultural, linguistic or
profesional. (CV 2017: 103)

21



Overall Mediation

Mediating a Text Mediating Concepts

Relaying specific information - S&W Collaborating in a group
Explaining data (e.g. in graphs) - S&W « pocjlitating collaborative interaction

Processing text - S&W with peers
Translating a written text - S&W = Collaborating to construct meaning
Note-taking Leading group work

Expressing a personal response to .
artistic text (including literature)

Analysis and criticism of creative text

Managing interaction
= Encouraging conceptual thought

(including literature) Mediation strategies
Strategies to explain a new concept
Mediating communication * Linking to previous knowledge
= Facilitating pluricultural space = Breaking down complicated information
= Facilitating communication in = Adapting language
delicate situations & disagreements  Strategies to simplify a text
= Acting as an intermediary in = Amplifying a dense text

informal situations = Streamlining a text
22



Changes to 2001 descriptors

Appendix T - List of changes to specific 2001 Descriptors

ONERALL LISTENIRG COMPREHENGIDN

o2

Can uradershand with e=se wriualy Sesre-ffe-wi any kind of spoken langusge, whether e or
bromdcant defverad ol fani koot onl spead

URDERSTANDING CONVERSATION BETWEEN OTHER 4t FHE SPEAKERS

Can feeep up with an animated conversabon bebween asiss-spesiers of e rget langusge.

Can with some =fiodl calch much of what i said sround himiher, but mery find & dificult o participele efeciudy
in discarsion wilh severl cales =pesiers of the teget langusg= who do/not modify Bheirlesgaags speschin
By By

LISTEMMG A% & MEMEER OF & LIVE AUDNENCE

Can follow specalimed lechres and presestsbiors employing s=gh-degaacf coloquisiizm, regional ussge o
unfamilisr Erminclogy

ONERALL READING COMPREHERSION

Can ursderstand andsiasosl cboall virkuslly sl forms of fre wetten languege inchuding sbestect, struchumlly
camplex, o kighly colloquisl lizmery snd nom ey wrings

ONERALL SPOEEN INTERACTION

Can infernct with & degres of fuency and =porianeily fraf makes requlsr inkrechon, and sustsined
reinfionships with =pesicers of b baeget languag e cadm-aoesiass. quile poszish: withoul imposing stein on
eittezr party. Can highlighl the: persoral sigrificance of events and experienoss, scomrl for and sueinin viess
dendy by providing relevant explanafion= and srqument=:

URDERSTANDING A MATIE SREAKEE AN INTERLOCUTOR

Can ursderstand amy ~aa-speskss imledocubor, svern on abeiract and complex fopics of & specialst nafur
beyand Risher own fisld, gien am opposunily o adre o s non-siandeed scoenf codalec

CONVERGATION

Ilm:.ﬂﬁr:m:mﬂn‘lrfn-e--:e-_-:rl'ﬂaw language cara-seaacaa wihout unimenfionaly smuming
-rml:"g—Hnu"q.r'gfe'"nhdmud'f—rﬁjlﬂldlhmm"r*ﬂmu'

INFORMAL DESCUSSI0N (WITH FRIENDS)

Can ke up with an snimaled discuersion bebwesn aebs speakers of the: brget languege

B

Can with some =fiod caich much of what i s2id sround himiter in disaurssion, bt mey find it dificek o
perticpade efecieely in disquzsion with seveml =afw. speskers of the {2t langusge who do not mosiify e

Lenguage-spesch N any Wy

FORMAL DISCUSE0N (MEETINGS)

Can kold hisfher owr in formal disciession of complex izsues, puliing an sriculste and persesive amument, =t
no dissfearbage o e oher spenkers.

INTERWIEWIRG AND BEING INTERVIEWED

Can ke up Risher side of the: dislogue exiremely wel, struciuring the sk and inbeeching suthosi=fedy wih
el =Forfies s fluency oz inferviewer or inlervienee, o no dsadvaniage o =efes other spenles

SOCIDUNGUETIC AFPROPRIATENESS

Sppeecisles vzl all the sociolinguisic snd sococufiesl implications of language used by-neles proficient
=pesmkers of the farget language and can resct scoordingly

Can musi=in reinfiorships wilt spesier of bre ge language cafa-soeaias wihout wrinienficnaly smezing
or irvizrfing fhem or requiring fhem fo behave olher e they would with enofher nelermficen] spesiosr.

SP0KEN FLUERCY

Cian infiermch with = degres: of fusncy =nd =ponimreiy e maces requise inteaction wilh soesioer of ine g}
languege cafsspeacas quils poesitie wihout imposing stein on efher parly.




Work so far (documented)

Validation work ( 2015-2017)

EALTA Dublin CEFR SIG - January 2018

- Council of Europe Webinar - January 2018

- MacMillan Webinars — March 2018
https://www.youtube.com/watch?v=yOSCty2fM2Q
- EAQUALS Prague 2018 - May 2018
https://es.slideshare.net/eaquals/tim-goodier-
implementing-the-new-cefr-companion-volume

- Council of Europe Launch Meeting - May 2018

- EALTA Bochum - May 2018

KPG — Athens, Greece. https://rcel2.enl.uoa.gr/kpg/kpgcorner_may2010.htm
24



COMMON EUROPEAN FRAMEWORK
OF REFEREMCE FOR LANGUAGES:
LEARNING, TEACHING, ASSESSMENT
COMPANION VOLUME

WITH NEW DESCRIPTORS

Common Eoropean Fromewerk
of Reference for Langeoges:

Learning, teocking assessment

e

Reiating Language Examinaticns to fhe Common European Frameswori of
[Fafarenoe for Languages: Laaming, Teaching, Accecoment (CEFR)

A Manual

Languaga Pafey Divisken, Sirasourg
sewcoainian
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3= ¥ Trinity College Dublin
‘E Colaiste na Triondide, Baile Atha Cliath
E! )

The University of Dublin

A I ’l‘A EUROPEAN ASSOCIATION
FOR LANGUAGE TESTING
www.ealta.eu.org AND ASSESSMENT

The CEFR Companion Volume with new descriptors: Uses and
Implications for Language Testing and Assessment

Participants : 70 testers

Programme : Position papers followed by reactions from field of standardized
testing and classroom assessment and organized group discusion.

Objectives : To convene a group of professionals in the field who have used the
CEFR in the past, to discuss and critically evaluate the possible uses and
implications of the recently published Companion Volume to the CEFR for
language testing and assessment. To collate draft a set of recommendations on
the use of the Companion Volume for assessment and testing purposes for
testers, government officials, teachers,...

Report available at
http://www.ealta.eu.org/events/Report%200n%20VIth%20EALTA%20CEFR%20SIG
%20rev%2023.02.18.pdf °



U pd ates tO th e C E F R (changes to descriptors, new descriptors, new

scales for literature, phonology, online...)

John de Jong, (Language Testing Services)

Respondents: Elif Kantarcioglu (U. of Bilkent), Armin Berger (U. of Vienna), Tony
Green (U. of Bedforshire)

Mediation

Barry O’Sullivan (British Council)
Respondents: Dina Tsagari (Oslo and Akershus University College of Applied
Sciences) and Spiros Papageorgiou (Educational Testing Service)

Plurilingual and Pluricultural

Vincent Folny (CIEP)
Respondents: Gudrun Erickson (U. of Gothenburg) and Jamie Dunlea (British
Council)

27



Updates

The CV an improvement (more balanced descriptors by level, wider spectrum described,
but still too long descriptors,...)

There is no scientific report that describes the methodology in detail and provides the
statistical data.

The discussion about what the CEFR is etc. should be left out: it is already present in the
2001 document.

The descriptors retain a lot of inconsistent wording, (e.g. catch, recognize, follow,
understand). The CV says nothing about how a descriptor might be elaborated, and this
prompts the question: How can users of the CEFR carry forward the work provided here in
their own working context and expand on what has been done in a way that is consistent
with the principles of the CEFR itself. The existence of a scale doesn’t necessarily imply the
development of a test; also, tests are not the only form of assessment.

What are the possible implications of the inclusion of “online interaction” in high-stakes
exams?

The 2001 scale for Processing text reflects a more cognitive model than the CV and should
be retained as it is.



Mediation — Why?

What score based-decisions need to be made that require mediation tasks?
Is mediation relevant to the target language use domain?

What is the actual use of the test?
Mediation — How?

The inclusion of different languages is likely to be problematic in that the relationship
between the two languages will not always be the same.

Applying the mediation scales is going to be more complex than initially envisaged.
Are educational systems and teachers ready to employ and sustain mediation?

What kind of accommodations and conditions need to be in place for mediation scale

descriptors to be implemented successfully? . .
Mediation — If?

Does cross-linguistic mediation raise fairness concerns?
content comparability across forms - assessing non-linguistic competence

Is within-language mediation sufficiently operationalized in task design?

. . . . . . . . 29
situational authenticity v. interactional authenticity of test tasks



Plurilingual and Pluricultural

Very difficult to apply in standardized examinations. Mainly, we measure language
competence. We take decisions about people in high stakes contexts so we need reliability.

Measuring plurilingual competence is a real challenge not resolved. The challenge is in the
use of our examinations in the development of a plurilingual competence. We really want to
encourage that but we still do not know how to test it.

Plurilingual scales may be very useful in bilingual/clil programmes, for vocational purposes
for airports, hospitals...

The topic “pluricultural” is sensitive as it is not consensual in all European countries.

The word “culture” is used 52 times in the CEFR and 25 in the CV. It is associated with
“shared”, “communication” and “democratic”. But, there is no strong definition of culture.

Difference between observation, assessment and measurement



COUNCIL OF EUROPE

The launch: CEFR CV — Strasbourg

"Building Inclusive Societies through Enriching Plurilingual and
Pluricultural Education”

CONSEIL DE LEUROPE

Participants: 120 language education professionals and other stakeholders
Programme: 12 presentations (one on implications for assessment )

Objective: To promote and plurilingual and pluricultural education and contribute
improving learning and teaching languages with a special focus on The CEFR
Companion Volume, as a complement to the existing Common European Framework
of Reference for Languages: Learning, teaching, assessment (CEFR). To discuss
implications, opportunities and challenges for language learning, teaching and
assessment; develop recommendations and a road map for implementation; initiate
constructive dialog. Identify Case Study proposals.

Presentations available at https://www.coe.int/en/web/education/newsroom/-
/asset_publisher/ESahKwOXlcQ2/content/council-of-europe-launched-the-cefr-

companion-volume-with-new-descriptors?inheritRedirect=false
31



Mediation on its own will not allow to solve the challenges of linguistic diversity, a
plurilingual vision and not a restricted view of multilingualism will.

In relation to regional challenges, it would be useful to consider as an « introduction » the
formalisation of mediation for certain language groups (French/Flemish;
Japanese/Chinese/Korean; French/Arabic dialects; Italian/Albanian; French/African
languages,...)

From the point of view of measurement of competences in standardised tests, it is
advisable to be cautious and to accept that mediation challenges the limits of language
measurement,

However, the above should not stop or slow down the introduction of mediation in

language teaching and learning.

Vincent Folny at the CEFR CV launch(translated from the original presentation in French)



E A LT A El'R(I)m-:,-\N As.s'(?;‘:lf\'n().\f
FOR LANGUAGE TESTING
www.ealta.eu.org AND ASSESSMENT Te St D a F ] ]
VIith CEFR SIG (Ppts son available) Institut
Participants: 30

Programme: Uses of the CEFR and Uses of the CV

Objective : The CEFR EALTA SIG wants to act as a catalyst that draws on and takes advantage of the many
projects connected to the CEFR within the field of assessment and testing. The SIG can contribute to
discussions and debates that not only help disseminate best practices in the use of the CEFR but also propose
actions and initiatives which can take the use of the CEFR further.

C. RODRIGUEZ (EOI Santiago de Compostela). Incorporating mediation descriptors in a C1 speaking
test. Following the requirements of recent Spanish legislation to include mediation as a part of curricula and
large-scale language tests, current C1 speaking rating scales and tasks were analysed to identify what
elements of mediation were already present and to determine the changes that need to be made in order to
operationalise the new CV mediation descriptors.

O. LANKINA (U. of St. Petersburg). Assessment of Oral Mediation: Holistic and Analytical Marks .

Analysis of the relationship between oral performance criteria such as interaction, discourse management,
range & accuracy, and mediation of texts/concepts. Based on the assessment of students’ in university CLIL
classes (49 performances). There is evidence that holistic marks for mediation correlate with analytical marks.
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Cluj-Napoca, Romania, April 2018
Introduction to the CV: Mediation
University of Salamanca, 23 November 2018
https://www.alte.org/CEFR-SIG

Hanne Lauvik from Skills Norway ‘'Using the CEFR companion
volume in developing a new digital test at C1 level'.
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Issues & Challenges

What is the status of the document. Provisional? Final?
Will the CV reverse unintended consequence(s) of the CEFR (focus on exams,...)?

Is there a need for accompanying “training” documentation (framed reminders,
notes for users,... as in CEFR 2001 and in Manual 2009)?

The CV opens up ways of assessing beyond the 4 skills.

The CV asks for a re conceptualization of language tests and how to test....what is
the construct?

Testers need to decide on what aspects in the CV are worth exploring, why and

how.
35



Dimensions

Immediately useful — Less immediately useful

e.g. changes, additions (phonology), new descriptors,...
Improving existing tests and marking schemes.

Relevant — Less relevant
e.g. -Al descriptors, new descriptors,...

Better defining what was not possible to define (e.g. integrated tasks)

Evidences Consequences

Straightforward — Less Straightforward implementation(s)

(e.g. change in the test and/or in the specs + a change in linking procedures + a
change in the completion of Manual Forms/ the need for a new Form)

Local relevance — Common understanding — Transparency
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Using the 2009 Manual with the 2017 CV

* How to go about familiarisation, standardisation and
benchmarking?

e How to use the Forms?

Should the 2009 Manual be revisited?
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Table 5.5: Etandardlsatmn{

Updated in

/\

Activity __|Material: needed _ \ Appendices 1 and 2 /'?E“""'“ _____
FAMITTARISATION |« Question checklists based on framework /Usine  self-training  on-line
boxes) package if available
TRATNING 3—4 hours/=kill: Coordinator Doing two skills per day, or
(Productive skalls) J0min Introducton 30 people max. doing a halfdzy on fTaining
Amin Musirative samples and half a day on
Q0min Local samples benchmarking in relation o
. Just one skill
lel:u-::n;ues of.
« Parficipant reting shests (Forms BI-B3)
*  Coordinstor rating forms (Form B4 )
Photocopies of other complermsniary scales, as relevant
TRATNING Photocopies of skill specific scales: 3—4 hours/=kill: Coordinator Doing two skills per day is
(Receptive skalls) #  (herall Beading J0min Introducton 30 people mex. passible as participants will
Crverall Listening Smin Musiative samples at this stage be very familiar
Photocopies of: Q0min Local samples with the CEFE levels and
»  Participant rating sheats (Appendix ) m’t_h B the smndardization
» Coordinator rating forms {Appendix 3) FCOVIOes.
« Photocopies of other complementary scales, as
relavant
#  Calibrated model items
BENCHMAREKING * Local videos (8 mininmmrn) 34 howrs/skill: Coordinstor Doing two skills per day, or
PERFORMANCE ¢ Local coripts [ fdem ) 30miin Introd. 30 people max. doing 3 half-dsy on Taining
SAMPIES » Photocopies of skill specific scales: Smnin Calibr and half a day on
(Productive) s CEFR Table 3 Tables B1-B3 (spoken performance) | 20min Lecal benchmarking in relaion to
s  Table B4 (written performance) just cme skill
Photocopies of:
Participant rating shests (Forms B2-B3)
Coordinator rating forms (Form B4)

Photocopies of other complementary scales, as
relevant
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AlZ2 Interaction

Spoken Interaction

Short description and/or reference

| In what contexts {domains, simations, ..} ars
the test falersTo s0ow

ight be of help as a

2 Which commmmnication themss are the test takers
expected to be able to handle?
The liztz in CEFF. 4.2 might be of help as a
refarence.

3 Which commmuicative tasks, activites and
strategies are the test takers expected fo be able to
hamdle?

The lists in CEFR 4. 7.1,7.2and 7.3
mizht be of help as a réferedie.

4 What kind of texts and texi-types ars the test
takers expected o be able to handls?
The lists in CEFE 4.6.2 and 4.6 3 might be of
help as a reference.

5 After reading the scale for Overall Spoken
Interaction, given below, indicate and justify at
which level(s) of the scale the subtest should be
sifmated.
peglrscales fior spoken interaction in CEFR
@ isted after the scale might be of help

BSed-PEETEOCE.

Lewvel

Justification {incl. reference to
documentation)
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4.1. Examples of use in different domains (Appendix 6)
4.3. Communicative tasks and purposes

4.4.2.1. Aural reception listening activities (listening purpose) — additional text in the CV 2017:
54-59

Although for Overall Spoken Interaction scale only one descriptor for pre-Al added, in the
subscales for spoken interaction in 4.4.3.1 this is not the case:

Understanding a native-speakerinterlocutor (pre-Al added)

Conversation (11 new descriptors, including B1+ and B2+)

Informal discussion (with Friends) ( 4 new descriptors, including C1 and Al not in CEFR 2001)
Formal discussion (meetings) (6 new descriptors)

Goal- Oriented co-operation (2 new descriptors, including C1)

Transactionsto-obtain Obtaining goods and services (change of title+ (8 new descriptors,
including C1 and A1)

Information Exchange (13 new descriptors, including pre-Al)

Interviewing and being interviewed (4 new descriptors)

iCar il pecpie hisher name and esk other people frer name
Can wse and undersiand simgie numibers in everydsy mmersaiions.
Can ==k and il day, bme of day and daie.
Pre-Ad Can =sis for and grve & dete of birk.
iCar == for and give & phone number
Can sy and ==k people aboul her age 40
Can mmic very simple quesions for mformaiion, such a2 What is thes ™ and understand 1- or 2-wned answess.



Translating a written text in speech

Relaying specific information in speech
Explaining data in speech

Processing text in speech

Expressing a personal response to creative texts

What combinatons of skills ooy
Indicate m Form AlS and then

Tntezrated Skills Combination Analysis and criticism of creative texts
1 Listening and Note-taki Strategies to explain a new concept

7 Listening and Spoken Production Strategies to simplify a text

3 Listening and Written Production

4 Beading and Mote-taking

5 Beading and Spoken Producton
6 Feadinz and Wnitten Production
7 Listening and Feading, plus Note-takine

& Listening and Feading, plus Spoken Production
0 Listening and Feading, plus Wntten Producton

njianesle

Form Al5: Infegrared Skills Combinamons
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[ N

Complete for each combination

Integrated Skills /

Short description andior reference

T combinations occur’
F.efer to your enfry in Form AlS.

2 Which texi-fo-text activities ocoar?
Table 6 in CEFE. 4.6 4 might be of help as a
rafarence.

3 In what contexts (domains, situations, ...) are
the test takers to show ability?
Table 5 in CEFFE. 4.1 might be of help as a
reference.

4 Which comnmnication themsas are the test takers
expected to be able to handle?
The lists in CEFE 4.2 might be of help as a
rafarence.

5 Which commmunicative tasks, activities and
strafegies are the test takers expected fo be able to
handle?
The lists mCEFR. 43,4421, 71,7.2and 7.3
mizht be of help as a reference.

6 What kind of texts and texi-types are the test
takars expected o be able to handls?
The lists in CEFER. 4.6.2 and 4.6_3 might be of
help as a reference.

7 After reading the scales for Processing Text,
given below, plus Comprehension and Written
Production given earlier, indicate and justify at
which level(s) of the scale the subiest should be
situated.
The subscale for Note-taking in CEFE. 4.6.3
might also be of help as a reference

Lewvel

Justification {incl. reference to
documentation)

Form Al16: Infegrared Skills
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A3.5 Mediation
A

Spoken Mediation)

Short description and/or reference

Which text-to-te tivities eoour?
Table 6 mn CEFE. 4.6 4 mizht be of help as a
rafarence.

2 Which type of mediating activities are tested?
The list in CEFE. 4.4.4.1 mightbe ofhelp as a
reference.

3 In what contexts {domains, siteations, _..) are
the test takers to show ability?
Table 5 in CEFE 4.1 might be of halp as a
reference.

4 Which comnmunicaiion themes are the test takess
expected to be able to handle?
The lists in CEFE. 4.2 might be of help as a
reference.

5 Which communicative tasks, activities and
strategies are the test takers expectad o be able to
handle?
The lists n CEFR. 4.3, 4421, 71, 72and 7.3
might be of help as a referance.

& What kind of texts and text-types are the test
takars expected to be able to handls?
The lists in CEFR. 4.6.2 and 4.6 3 might be of
help as a reference.

7 There is no scale for Translation in the CEFE
Creneralising from the scales for Listening
Comprehension, Processing Text and Spoken
Production, indicate and justify at which lewvelis)
the subtest should be situated

Lewvel

Justification {incl. reference to
documentation)

Form AI7: Spoken Mediarion
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SUMMARY and OUTLOOK

A number of open questions in the use(s) of the CV in language testing and assessment.
* How can The CV be used sensibly? What can be done to make it fully accessible (and understood)?

* How will the CV and the CEFR coexist ?

 What are the implications in the use of the CV in linking procedures using the 2009 Manual?

What mechanisms can be put in place to collect feedback and data from institutions engaged in high-
stakes assessment in the use(s) of the CV?

 What type of research agenda is needed?

With what timeline?

What do you think? Please complete survey!!!
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Thank you for your attention!

nfiguera@xtec.cat

And look forward to your opinions!


mailto:nfiguera@xtec.cat

